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PEER POWER
CGlique Dynamics among School Children

PATRICIA A. ADLER ¢ PETER ADLER

The following four selections explore groups and social structure. The basic
components of social structure are the roles and social statuses of individu-
als. Over the course of a lifetime, people occupy numerous statuses and
roles. A status is a social position an individual holds within a group or a
social system. A role is a set of expectations about the behavior assigned to a
particular social status. Each role helps to define the nature of interaction
with others and contributes to social organization by creating patterns of
interpersonal and group relationships. Because we modify social roles more
than we do our social statuses, roles are the dynamic aspect of social status.
In the first reading, Patricia Adler, a professor of sociology at the University

of Colorado at Boulder, and Peter Adler, a professor of sociology at the
University of Der: ver wivesiigate the social roles and social statuses children

hold in social clicues. ¢ particular interest to the Adlers is how social hier-
archies are formed ! how power is distributed among the friendship
groups of third- to sixth-grade students.

dominate feature of children’s lives is the clique structure that orga-

nizes their social world. The fabric of their relationships with others,

their levels and types of activity, their participation in friendships,
and their feelings about themselves are tied to their involvement in, around,
or outside the cliques organizing their social landscape. Cliques are, at their
base, friendship circles, whose members tend to identify each other as mutu-
ally connected.! Yet they are more than that; cliques have a hierarchical struc-
ture, being dominated by leaders, and are exclusive in nature, so that not
all individuals who desire membership are accepted. They function as bod-
ies of power within grades, incorporating the most popular individuals,
offering the most exciting social lives, and commanding the most interest

Patricia A. Adler and Peter Adler, “Peer Power: Clique Dynamics among School Children” from
Peer Power. Copyright © 1998 by Patricia A. Adler and Peter Adler. Reprinted with the permis-

sion of Rutgers University Press.

155



oz le
patrici £ Ad 4 parker 1987). As such, they rq
156 tes er an xperience, mobilizin Te.
1 from classm® preadolesceﬂt exp duals? & Pow.
d attention - pon ok | tfects on indiv! uals”...
ent a an " duce PO mics and their association, g ¢
C

C s the P . 1 €
Soful forces that PO ook at B0 G ther power and authority (leagg,

generate an hatitis that influences followe.rs to compy
atw Submission). These 1nteracti(ma1

a C 3
i Jeaders <€ 11 chil dren’s friendship groups, onl
ded to Zl;l:éyot;e:lhalf . ¢ the children) that embody g,

P, {al u = -
those (POP ulated .y-og cl?aracter of cliques-

Techniques of Inclusion h
. . tained exclusivity was through carefy
e Cfitica} o th{ﬂt dllilll;fssg;;n;ﬁgties, cliques irregularly shifted ancll
membershlP screerglrﬁi\i as individuals moved away Or wWere ejected from
evolved thelr melin : toolféheir place. In addition, cliques were characterized
Lhe fgrroizr?tn drgllfractivities designed to foster some individuals’ inclusion
(v%hi]e;gqexclucgling others). Cliques had embedded, although often unarticy-

lated, modes for considering and accepting (or rejecting) potential new mem-

pbers. These modes were linked to the critical power of 1-eaders in making vital
group decisions. Leaders derived power ’Fhrough‘ t'he1¥ popt’llal..”lty and then
used it to influence membership and social stratification within the group.
This stratification manifested ‘tself in tiers and subgroups within cliques
composed of people who were hierarchically ranked into levels of leaders,
followers, and wannabes. Cliques embodied systems of dominance, whereby
individuals with more status and power exerted control over others’ lives.

Recruitment

... Potential membgrs could be brought to the group by established members
W};o had met and liked them. The leaders then decided whether these ind-
:r;l uals ‘T(;)Lﬂd. be granted a probationary period of acceptance during which
er?;vc((;l;] . lboe informally evaluated. If the members liked them, the newcom
h e allowed to remain in the friendship circle, but if they rejecte
enr},' ftfhey would be forced to leave, ’
i . .
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Timing was critical to recruitment. The beginning of the year, when classes

v;ere bo.e'mg_ reconstructed and people formed new social configurations, was
t '€ major time when cliques considered additions. Once these alliances were
set, cliques tended to closémboﬁﬁdéfife'sbhc‘é’eiga'm and stick to socializing

primgrily within the group. Kara, a fifth-grade girl, offered her view: “In the
Jall, right after school starts, when everyone's lining up and checking each other out, is

when people.move up, but not during the school year. You can move down during the
school year, if people decide they don't like you, but not up.” . ..

Most individuals felt that invitation to membership in the popular clique
represented an irresistible offer. They repeatedly asserted that the popular
group could get anybody they wanted to join them. One of the strategies
used was to try to select new desirables and go after them. This usually
meant separating the people from their established friends. Melody, an
unpopular fourth-grade girl, described her efforts to hold on to her best
friend who was being targeted for recruitment by the popular clique:

She was saying that they were really nice and stuff. I was really worried. If she
joined their group, she would have to leave me. She was over there, and she told
me that they were making fun of me, and she kind of sat there and went along
with it. So I kind of got mad at her for doing that. “Why didn’t you stick up for
me?"” She said, “Because they wouldn’t like me anymore.”

Melody subsequently lost her friend to the clique.

When clique members wooed someone to join them, they usually showed
only the better side of their behavior. It was not until they had the new person
firmly committed to the group that the shifts in behavior associated with
leaders” dominance and status stratification activities began. Diane recalled
her inclusion into the popular clique and its aftermath:

In fifth grade I came into a new class and I knew nobody. None of my friends from
the year before were in my class. So I get to school, a week late, and Tiffany comes
up to me and she was like, "Hi Diane, how are you? Where were you? You look so
pretty.” And I was like, wow, she’s so nice. And she was being so nice for like two
weeks, kiss-ass major. And then she started pulling her bitch moves. Maybe it
was for a month that she was nice. And so then she had clawed me into her clique
and her group, and so she won me over that way, but then she was a bitch to me
once [ was inside it, and I couldn’t get out because I had no other friends. ‘Cause
I'd gone in there and already been accepted into the popular clique, so everyone
else in the class didn’t like me, so I had nowhere else to go.

Eder (1985) also notes that popular girls are often disliked by unpopular
people because of their exclusive and elitist manner (as befits their status).

Application

A second way for individuals to gain initial membership into a §lique
occurred through their activel seeking entry (Blau 1.964). ... According to
Rick, a fifth-grade boy who was in the popular chq_ue but not a central
member, application for clique entry was more easily accomplished by



individuals than groups. He described the way individuals found routes intq

cliques:

It can happen any way. Just you get respected
nice, they start to like you, you start doing stuff :
of follow another person who is in the clique back to ‘H‘zc’ C/ ique, and ’IQ’ says,
“Could this person play?” So you kind of go out with Hw' clique ﬁ)r a while and
you start doing stuff with them, and then they almost like invite you in. And
then soon after, like a week or so, you're actually in. 1t all depends. ... But you
can’t bring your whole group with you, if you have one. You have to leave them
behind and just go in on your own.

Successful membership applicants often experienced

diate popularity. Because their entry required clique leader
gained associational status.

by someone, you do something
with them. It's like you just kind

a flurry of imme-
s’ approval, they

Friendship Realignment

Status and power in a clique were related to stratification, and people who
remained more closely tied to the leaders were more popular. Individuals
who wanted to be included in the clique’s inner echelons often had to work
regularly to maintain or improve their position.

Like initial entry, this was sometimes accomplished by people striving
on their own for upward mobility. In fourth grade, Danny was brought into
the clique by Mark, a longtime member, who went out of his way to befriend
him. After joining the clique, however, Danny soon abandoned Mark when
Brad, the clique leader, took an interest in him. Mark discussed the feelings
of hurt and abandonment this experience left him with:

I felt really bad, because I made friends with him when nobody knew him and
nobody liked him,and1 put all my friends to theside for him, and 1 brought him into
the group, and then he dumped me. Hf? i my friend first, but then Brad wanted
nim. . . . He moved up and left me behind, like  wasn't good enough anymore.

The hierarchical structure of c.liques,. and the shifts in position and
relationships within them, cqused frlendsh1p.loyalties within these groups to
be less reliable than they might have been in other groups. People Jooked
toward those above them and were mm;e 51’[1}slcept1ble to being wooed into
friendship with indiVidu_alS morehp‘_)rp 11151:52;lr 0 alrlll th? T Ccticted 2y 8
higher-up, they could easily droP (FE motivatelowers

Cliques’ stratification hierarchies Mg omrer-echelon members
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Follower realignment involved the perception that other clique members
were gaining in popularity and status and might challenge leaders’ position.
But instead of trying to hold them in place (position maintenance) or exclude
them from the group (membership challenge), leaders shifted their base of
support; they incorporated lesser but still loyal members into their activities,
thereby replacing problematic supporters with new ones. .. .

Co-optation involved leaders diminishing others’ threats to their position
by drawing them into their orbit, increasing their loyalty, and diminishing
their independence. Clique members gaining in popularity were sometimes
given special attention. At the same time, leaders might try to cut out their
rivals’ independent base of support from other friends.

Darla, a fourth grader, had occupied a second-tier leadership position
with Kristy, her best friend. She explained what happened when Denise, the
clique leader, came in and tore their formerly long-standing friendship apart:

Me and Kristy used to be best friends, but she [Denise] hated that. "Cause even
though she was the leader, we were popular and we ot all the boys. She didn’t
want us to be friends at all. But me and Kristy were, like, getting to be a threat
to her, so Denise came in the picture and tore me and Kristy apart, so we weren't
even friends. She made Kristy make totally fun of me and stuff. And they were
so mean to me. . . .

... Hence, friendship realignment involved clique members’ abandon-
ing previous friendships or plowing through existing ones in order to assert
themselves into relationships with those in central positions. These actions
were all geared toward improving instigators’ positions and thus their inclu-
sion. Their outcome, whether anticipated or not, was often the separation of
people and the destruction of their relationships.

Ingratiation

Currying favor with people in the group, like previous inclusionary endeav-
ors, can be directed either upward (supplication) or downward (manip-
ulation). Addressing the former, Dodge et al. (1983) note that children often
begin their attempts at entry into groups with low-risk tactics; they first try
to become accepted by more peripheral members, and only later do they
direct their gaze and inclusion attempts toward those with higher status. The
children we observed did this as well, making friendly overtures toward
clique followers and hoping to be drawn by them into the center.

The more predominant behavior among group members, however,
involved currying favor with the leader to enhance their popu}arity and
attain greater respect from other group members. One way they did this was
by imitating the style and interests of the group _1eader. Marcus and Adam,
two fifth-grade boys, described the way borc}erhne people would fawn on
their clique and its leader to try to gain inclusion:

Marcus: Sorne people would just follow s around and say, “Oh yeah, whatever
he says, yeah, whatever his favorite kind of music is, is my favorite kind of music.
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., oant to be more in beca
Adam: They're probably in a positiqn where thtgl ;g i:j;”tprobably respect o
if they like what we like, then they thl‘i.Ik more ethiq person likes their favorite
them. Because if some people in the clique T da’s h[ the clique leader’s], this
group, say it's REM, or whatever, s0 1t'5 54Y Bu Lt’ " od and what's not, 50
person must know what we like in mMusic and wha ﬂs }g | and do something
let’s tell him that he can comie Up and join us after scioo :

utsider
peripherals but was common practice among regu alin— 11 e wirl men t’ione J
those with high standing. Darla, the second-tier fourth-g | gd i’
earlier, described how, in fear, she used to follow the clique leader an parrot

her opinions:

[ was never mean to the people in my grade because [ thought Denise might like
them and then I'd be screwed. Because there were some people that I hated that
she liked and I acted like I loved them, and so I would just be mean to the
younger kids, and if she would ever S1y, “Oh she’s nice,” I'd say, “Oh yeah, she's
really nice!”

Clique members, then, had to stay abreast of the leader’s shifting tastes
and whims if they were to maintain status and position in the group. Part of
their membership work involved a regular awareness of the leader’s fads
and fashions, so that they could accurately align their actions and opinions
with the current trends in a timely manner. (See also Eder and Sanford 1986.)

Besides outsiders supplicate to insiders and insiders supplicate to those
of higher standing, individuals at the top had to think about the effects of
their actions on their standing with those below them. While leaders did not
have to explicitly imitate the style and taste of their followers, th s did no
to act in a way that held their adulation and loyalty. This b rs, they did have
at the top making sure that those directly belo“; h S began W1th people
placed where they could count on them. Any def em rema%ned firmly

more popular people in a clique, could seriously th ection, especially by the
Leaders often employed manipulation to hy o reaten their standing.
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To a lesser degree, clique members curried friendship with

Although they did not accept them into the group, they somet'lmes m{:lu;;rs
them in activities and tried to influence their opinions. While the (?a od
had their in-group followers, lower-status clique members, if they ‘fur_ﬂva. ¢
them well, could look to outsiders for respect, admiration, and imitation.
This attitude and behavior were not universal, however; some POPUlar
cliques were so disdainful and mean to outsiders that nonmembers hat?d
them. Diane, Tiffany, and Darla, three popular girls who had gone to two qlf'
ferent elementary schools, reflected on how the grade school cliques to which
they had belonged displayed opposing relationships with individuals of
lesser status:

Darla: We hated it if the dorks didn’t like us and want us to be with them.
'Cause then we weren't the popularest ones ‘cause we always had to have them
look up to us, and when they wouldn’t look up to us, we would be nice to them.

Diane: The medium people always hated us.

Tiffany: They hated us royally, and we hated them back whenever they
started.

Darla: Sometimes we acted like we didn’t care, but it bothered me.

Tiffany: We always won, so it didn’t matter.

Thus, while there were notable exceptions (see Eder 1985), many popu-
lar clique members strove to ingratiate themselves with people less popular
than they, from time to time, to ensure that their dominance and adulation
extended beyond their own boundaries, throughout the grade.

Techniques of Exclusion

Although inclusionary techniques reinforced individuals’ popularity and
prestige while maintaining the group’s exclusivity and stratification, they
failed to contribute to other, essential, clique features such as cohesion and in-
tegration, the management of in-group and out-group relationships, and
submission to clique leadership. These features are rooted, along with further

sources of domination and power, in cliques’ exclusionary dynamics.

Out-Group Subjugation

When they were not being nice to try to keep outsiders from straying too far
from their realm of influence, clique members predominantly subjected
outsiders to exclusion and rejection.* They found sport in picking on these

lower-status individuals. As one clique follower remarked, “One of the main

things is to keep picking on unpopular kids because it's just fun to do.” Eder (1991)

notes that this kind of ridicule, where the targets are excluded and not en-

joined to participate in the laughter, contrasts with teasing, where friends

make fun of each other in a more lighthearted manner but permit the targets
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to remain included in the group by also jOkiI?]:%l}(; Ezkwfyfggeoi ;tf;znlzivez
i i i ade, describe A
Diane, a clique leader in fourth grade, e ool :
/ P n to the people outside of our cligye,
outsiders: “Me and my friends would be mean . o out
Like, Eleanor Dawson, she would always try to be friends with us, and we would p,

like, ‘Get away, ugly.”” )
Interactionally sophisticated clique members not only treated outsiders

badly but managed to turn others in the clique againstht.he'm,;hljark;r and
Gottman (1989) observe that one of the ways people dot 1; 1S : 1‘011% 80s-
sip. Diane recalled the way she turned all the members of her class, boys as

well as girls, against an outsider:

I was always mean to people outside my group like Crystal, and Sa.lly Jones;
they both moved schools. . . . I had this gummy bear necklace, with pearls
around it and gummny bears. She [Crystal] came up to me one day and pulled
my necklace off. I'm like, “It was my favorite necklace,” and I got all of my
friends, and all the guys even in the class, to revolt against her. No one liked her.
That's why she moved schools, because she tore my qummny bear necklace off and
everyone hated her. They were like, “That was mean. She didn't deserve that.
We hate you.”

{‘ Turning people against an outsider served to solidify the group and to

\ assert the power of the strong over the vulnerability of the weak. Other
classmates tended to side with the dominant people over the subordinates,
not only because they admired their prestige but also because they respected
and feared the power of the strong.

Insiders’ ultimate manipulation in leading the group to pick on outsiders
involved instigating the bullying and causing others to take the blame
Davey, the fifth-grade clique follower mentioned earlier, described 't}{
some mystery and awe, the skilled maneuvering of Joe, hjg oli 1, Vc\;l !
“He'd start a fight and then he would get everyone in it, “cqyg, ever v gkl
him, and then he would get out of it so he wouldn't get in trouple, crone followed

Q: How’d he do that?

Davey: One time he went up to this kid Morgan, who nop,
“Come on Morgan, you want to talk about it?” qngd started
then everyone else started doing it. Joe stopped and starteq

some paraprolfessional] came over and said, “What's gotrs
then everyone got in trouble except for him.

d.y l_iked, and said,
kzckmg him, ang

. .
Uatching, and then
0N heyep And

Q: Why did he pick on Morgan?
Davey: 'Cause he couldn’t do anything about it, 'cqyse he was , , terd
erd.

, Getting picked on instilled outsiders with fear, grinding ¢,
accept their inferior status and5d1scouragmg them from rallying dowp, to
challenge the power hierarchy.” In a confrontation between acli uogethli‘r o

and an outsider, most people sided with the clique member. They Ene €mbey.
W that
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clique members banded together against outsiders, and that they could eas-
ily become the next target of attack if they challenged them. Clique members
picked on outsiders with little worry about confrontation or repercussion.
They. a}SO knew that their victims would never carry the tale to teachers or
admml_StratOfS (as they might against other targets; see Sluckin 1981) for fear
of reprisal. As Mike, a fifth-grade clique follower, observed, “They know if they

tell on you, then you'll ‘beat them up,” and so they won't tell on you, they just kind
of take it in, walk away."” L

In-Group Subjugation

Picking on people within the clique’s confines was another way to exert
dominance. More central clique members commonly harassed and were
mean to those with weaker standing.® Many of the same factors prompting
the ill treatment of outsiders motivated high-level insiders to pick on less

powerful i.nsisiers. Rick, a fifth-grade clique follower, articulated the system-
atic organization of downward harassment:

Basically the people who are the most popular, their life outside in the play-
ground is picking on other people who aren’t as popular, but are in the group.
But the people just want to be more popular so they stay in the group, they just
kind of stick with it, get made fun of, take it. . . . They come back everyday, you
do more ridicule, more ridicule, more ridicule, and they just keep taking it be-
cause they want to be more popular, and they actually like you but you don’t like
them. That goes on a lot, that's the main thing in the group. You make fun of some-
one, you get more popular, because insults is what they like, they like insults.

The finger of ridicule could be pointed at any individual but the leader.
It might be a person who did something worthy of insult, it might be some-
one who the clique leader felt had become an interpersonal threat, or it might
be someone singled out for no apparent reason (see Eder 1991). Darla, the
second-tier fourth grader discussed earlier, described the ridicule she en-
countered and her feelings of mortification when the clique leader derided

her hair;

Like I remember, she embarrassed me so bad one day. Oh my God, I wanted to
kill her! We were in music class and we were standing there and she goes, “Ew!
what's all that shit in your hair?” in front of the u;hole class. | was so embar-
rassed, ‘cause, I guess I had dandruff or something.

rs followed a pattern, where leaders started

This intensified the sting of the mockery by
k analogized the way people in

Often, derision against inside
atrend and everyone followed it. :
compounding it with multiple force. Ric
cliques behaved to the links on a chain:

Like it's a chain reaction, you get in @ fight with the mai;z Pgiﬁ;@gﬁ?zﬁg 5;;—
son right under him will not like you, and the person un er lAfew i wili
and et cetera, and the whole group will take turns against you.
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they will do their own thing, bzgf most P_C’Ople ?gz’l L do "
them says to do, S0 it would be like a gham reaction, jy' like

and the other chain has to turn with them or else j wil

otill like you because
the person in front of
1 chain; one chainl turns,

tangle.

Compliance |
he derisive behavior of leaders or other high-status cliqye
er active or passive participatlon. Active participa-

tion occurred when instigators enticed other clique members to pick on thej;

friends. For example, leaders would often come up with the idea of placing
others and would persuade their followers to do the

hony phone calls to
gjrfy Jwgrk. They might start the phone call and then place follqwers on the
line to finish it, or they might pressure others to make the entire call, thus
keeping one step distant from becoming implicated, should the victim’s

parents complain.
d going along when leaders were mean and

Passive participation involve
bmissively acquiesced in Brad’s scheme to

as when Trevor su
stolen his money. Trevor knew that Brad was

hiding the money the whole time, but he watched while Brad whipped Larry
into a frenzy, pressing him to deride Rick, destroy Rick’s room and posses-
sions, and threaten to expose Rick’s alleged theft to others. It was only when
Rick’s mother came home, interrupting the bedlam, that she uncovered the
money and stopped Larry’s onslaught. The following day at school, Brad
and Trevor could scarcely contain their glee. As noted earlier, Rick was de-
molished by the incident and cast out by the clique; Trevor was elevated to
the status of Brad’s best friend by his co-conspiracy in the scheme.

Many clique members relished the opportunity to go along with such
exclusive activities, welcoming the feelings of privilege, power, and inclu-
sion. Others were just thankful that they weren’t the targets. This was espe-
cially true of new members, who, as Sanford and Eder (1984) describe, often
feel unsure about their standing in a group. Marcus and Adam, two fifth-
grade clique followers introduced earlier, expressed their different feelings

about such participation:

Going along with the de
members could entail eith

manipulative,
convince Larry that Rick had

Q: What was it like when someone in your group got picked on?
Marcus: If it was someone I didn't like or who had picked on me before, then |
liked it. It made me feel good.

Adam: Ididn't rea’lly enjoy it. It made me feel better if they weren't picking
on me. But you can’t do too much about it, so you sort of get used to it.

thor?;(gic:iutﬁécrljrs, cl1q121e mgmbers knew that complaining to persons inau-
s :SO (;530 h Qu_lte the reverse, such resistance tactics made their
i fifth-’ a5 i 'slowmg. their vulnerabilities to the aggressors.8 Kara,
e tg e gir / eixplamed why such declarations had the opposit®

at intended: “Because we knew what bugged them, so we could use
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it against them. And we just did it to pester ‘em, aggravate ‘em, make us feel better
about ourselves. Just to be shitty.”

. When people saw their friends in tenuous situations, they often re
in a passive manner. Popular people who got in fights with other popular
people might be able to count on some of their followers for support, but most
people could not command such loyalty. Jeff, a fifth-grade boy, explained
why people went along with hurtful behavior:

acted

It’_s a real risk if you want to try to stick up for someone because you could get
rejected from the group or whatever. Some people do, and nothing happens be-
cause they're so high up that other people listen to them. But most people would
just find themselves in the same boat. And we've all been there before, 50 we
know what that's like.

Clique members thus went along with picking on their friends, even
though they knew it hurt, because they were afraid (see also Best 1983).
They became accustomed to living within a social world where the power
dynamics could be hurtful, and accepted it.

Stigmatization

Beyond individual incidents of derision, clique insiders were often made the
focus of stigmatization for longer periods of time. Unlike outsiders who
commanded less enduring interest, clique members were much more
involved in picking on their friends, whose discomfort more readily held
their attention. Rick noted that the duration of this negative attention was
highly variable: “Usually at certain times, it's just a certain person you will pick
on all the time, if they do something wrong. I've been picked on for a month at a time,
or a week, or a day, or just a couple of minutes, and then they will just come to respect
you again.” When people became the focus of stigmatization, as happened to
Rick, they were rejected by all their friends. The entire clique rejoiced in cel-
ebrating their disempowerment. They would be made to feel alone when-

sible. Their former friends might join hands and walk past them

ever pos _ : '
sically demonstrating their union and

through the play yard at recess, phy

the discarded individual’s aloneness.
Worse than being ignored was being taunted. Taunts ranged from verbal

downs to singsong chants. Anyone who could create a taunt
was favored with attention and imitated by everyone (see Fine 1981). Even
outsiders, who would not normally be privileged to pick on a clique member,
were able to elevate themselves by joining in on such taunting (see Sanford

and Eder 1984). al. Although girls generally held
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ez;;:;ilg? t;e bottom rung of the system of popglarlty was pushed off. He de-
fcribed the ordinary dynamics of clique behavior:

Q: How do clique members decide who they are going to insult

that day?

Davey: It's just basically everyone making fun' of everyone. The small people
making fun of smaller people, the big people making fun of the small people.
Nobody is really making fun of people bigger than them because they can get
rejected, because then they can say, “Oh yes, he did this and that, this and that,
and we shouldn’t like him anymore.” And everybody else says, “Yeah, yeah,
yeah,” cause all the lower people like him, but all the higher people don’t. So
the lowercase people just follow the highercase people. If one person is doing
something wrong, then they will say, “Oh yeah, get out, good-bye.”

Expulsion

Being cast out could result either from a severely irritating infraction or
from individuals standing up for their rights against the dominant leaders.
Sometimes expulsion occurred as a result of breakups between friends or
friendship realignments leading to membership challenges (mentioned
earlier), where higher-status people carried the group with them and turned
their former friends into Outcasts. . . .
couldhe oot of e oy (oS e members o e Ieades

group (see Best 1983). One sixth-grade clique leader,
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petulance and self-indulgent manipulations: 1 # continued pattemn of
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taking a bite,” or something, and I got so mad I said, “Gi ight ther,

thing to Heidi,” and something like that, and they got so sick of me ¥
and they said like, “Fuck you.”

When clique members get kicked out of the group, they leave an estab-
lished circle of friends and often seek to make new ones. Some people have 2
relatively easy time making what Davies (1982) calls “contingency friends
(temporary replacements for their more popular friends), and, according to
one fifth-grade teacher, they are “hot items” for the unpopular crowd. . . -

Many cast-outs found new friendships harder to establish, however.
They went through a period where they kept to themselves, feeling rejected,
stigmatized, and cut off from their former social circle and status. Because of
their previous behavior and their relations with other classmates, they had
trouble being accepted by unpopular kids. Others had developed minimum
acceptability thresholds for friends when they were in the popular crowd,
and had difficulty stooping to befriend unpopular kids. When Mark was
ejected from his clique in fifth grade, he explained why he was unsuccessful
in making friends with the unpopular people: “Because there was nobody out
there I liked. I just didn’t like anybody. And I think they didn’t like me because when
1 was in the popular group we'd make fun of everyone, 1 guess, so they didn’t want
to be around me, because I had been too mean to them in the past.”

Occasionally, rejects from the popular clique had trouble making friends
among the remainder of the class due to the interference of their former
friends. If clique members got angry at one of their friends and cast him or
her out, they might want to make sure that nobody else befriended that
individual. By soliciting friendship with people outside the clique, they
could influence outsiders’ behavior, causing their outcast to fall beyond the
middle crowd to the status of pariah, or loner. Darla explained why and how

people carried out such manipulations:

Q: Have you ever seen anyone cast out?

Darla: Sure, like, you just make fun of them. If they don’t get accepted to the
medium group, if they see you like, “Fuck, she’s such a dork,” and like you
really don't want them to have any friends, so you go to the medium group,
and you're like, “Why are you hanging out with THAT loser, she’s SUCH a
dork, we HATE her,” and then you be nice to them so they'll get rid of her so
she’ll be such a dork. I've done that just so she'll be such a nerd that no one
will like her. You're just getting back at them. And then t'hey will get rid of her
just ‘cause you said to, s0 then, you've done your way with them. If you want

something, you'll get it.

ut of their group often kept to themselves,
d at recess and coming home after school
I, went to class, did what they had to do, but

didn’t have friends. Their feelings about themselves changed, and this was

often reflected in the way they dressed and carried themselves. Being ejected
from the clique thus represented the ultimate form of exclusion, carrying
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for a generic model of cliq f exclusivity, power and domingp,
with the essential clique features o ,

status stratification, cohesion and integration, popularity, submlssmn, ang
in- and out-group relations. . . . ' . N
in 8%);}; two dyr%amizs work hand in hand. The inclusionary d}’namlc is
central to cliques’ foundation of attraction. C'hq'uels boundary mamtenaQCe
makes them exclusive. They can recruit the md1v1dua.ls t_hey want, wooin
them from competing friendships, and reject the supplications of otherg the

evaluate as unworthy. The popularity of their membership (with leaders t

lend status and followers to lend power) strengthens their position at the
p realignments within cliques
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esteem among their peers. The systematic upward ingratiation of individy-
als toward the leading members, and leading members’ ability to easily

ingratiate themselves downward with others, thereby securing the favors
they desire, enhance the attractiveness of inclusion in the clique.
The exclusionary dynamic is central to cliqu

members solidify together in disparaging outsi
the in-group can freely demean out-group members,

i?;:; potential I“l'VEflIS from positions of pPower while herding other group
e ers into cof.lesmn. The dynamic of inclusion [yres members into cliques,
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